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Abstract: The increasing emphasis on communicative competence in English as a Foreign Lan-
guage (EFL) instruction highlights the need for effective pedagogical approaches to improve
learners” writing skills. Project-Based Learning (PjBL) has gained attention as an instructional
model that integrates authentic tasks, collaboration, and learner autonomy in writing instruction.
This study aims to systematically examine the role of Project-Based Learning in enhancing EFL
learners” English writing skills based on empirical studies published between 2023 and 2025. Em-
ploying a qualitative Systematic Literature Review (SLR), this study follows the PRISMA 2020
guidelines and applies the PICOS framework to define the scope of analysis. Literature searches
were conducted using the Scopus, Web of Science, ERIC, and Google Scholar databases with pre-
defined Boolean search strategies. The initial search yielded 91 journal articles, which were
screened using established inclusion and exclusion criteria. Through the selection and data chart-
ing process, 13 peer-reviewed empirical studies were identified and systematically analyzed. The
selected studies were synthesized in a matrix table of study characteristics and analyzed using
thematic synthesis and descriptive analysis to identify patterns related to PjBL designs, project
types, writing components, and reported challenges. The findings indicated that Project-Based
Learning consistently improves EFL learners” writing performance, particularly in content devel-
opment, text organization, Vocabulary use, and learner engagement. However, improvements in
micro-linguistic aspects such as grammatical accuracy, cohesion, and writing mechanics are less
consistently reported. This review highlighted methodological limitations in existing studies and
offers implications for pedagogy and future research, particularly regarding longitudinal designs,
cross-genre writing development, and digital integration.

Keywords: Project-Based Learning; EFL Context; English Writing Skills; Writing Performance;
Systematic Literature Review; PRISMA.

1. Introduction

Writing is widely recognized as one of the most complex and demanding skills in
English language learning, particularly within English as a Foreign Language (EFL)
contexts. Unlike receptive skills, writing requires learners to integrate multiple
linguistic, cognitive, and organizational components simultaneously, including content
development, text organization, grammatical accuracy, vocabulary use, coherence, and
mechanics. Empirical evidence from recent EFL studies consistently indicates that
learners encounter persistent difficulties in generating ideas, organizing texts
coherently, and using accurate grammar and appropriate vocabulary in written
production (Hidayati, 2023; Mukhlisin et al., 2023; Rahardi et al., 2023).These challenges
are further reflected in low writing fluency and limited textual development, leading
many learners to perceive writing as a demanding and anxiety-inducing activity,
particularly in academic writing contexts (Andargie et al., 2025; Rahardi et al., 2023).
These persistent writing difficulties are closely associated with the predominance
of conventional, teacher-centered instructional practices in EFL writing classrooms.
Several studies revealed that writing instruction remains largely product-oriented,
focusing on final texts, mechanical drills, and surface-level error correction, with limited
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emphasis on the writing process, learner interaction, and meaning-focused language use
(Hakimah, 2023; Mukhlisin et al., 2023). Such practices provide minimal opportunities for
authentic writing tasks and collaboration, resulting in low learner engagement and
reduced motivation (Rosli et al., 2024; Yang et al., 2025). Rahardi et al. (2023) further
reported that students often perceive writing as an isolated classroom task rather than a
meaningful communicative activity, which negatively affects confidence and active
participation.

In response to these pedagogical limitations, Project-Based Learning (PjBL) has
gained increasing attention as a learner-centered instructional approach in English
language teaching. PjBL emphasizes sustained inquiry, collaboration, problem-solving,
and the production of meaningful outcomes through project completion. Within EFL
writing instruction, PjBL situates writing in authentic and contextualized tasks, such as
genre-based text production, academic projects, reports, reflective journals, and digital
content creation (Amali et al., 2024; Hidayati, 2023; Rambe & Basikin, 2024). By engaging
learners in collaborative and purposeful projects, PBL is believed to enhance motivation,
autonomy, creativity, and critical thinking while providing extensive opportunities for
meaningful writing practice (Rahardi et al., 2023; Syamsuddin et al., 2025).

A growing body of empirical research has examined the implementation of
Project-Based Learning in teaching English writing across diverse EFL contexts and
educational levels. Evidence from classroom action research, experimental,
quasi-experimental, mixed-methods, and qualitative studies consistently reports positive
effects of PJBL on learners” writing development. Improvements have been documented
in content development, text organization, coherence, vocabulary use, grammatical
accuracy, and overall writing performance (Andargie et al., 2025, Gao et al., 2024;
Hakimah, 2023; Mukhlisin et al., 2023). In addition to linguistic gains, several studies
highlighted positive effects on affective and non-cognitive dimensions, including
engagement, collaboration, motivation, confidence, and creativity (Rahardi et al., 2023;
Syamsuddin et al.,, 2025), indicating that PBL addresses both cognitive and affective
challenges in EFL writing instruction.

Despite these promising outcomes, the existing literature remains fragmented and
context-dependent. Substantial variation exists in project types, instructional designs,
duration of implementation, assessment methods, learner proficiency levels, and
educational contexts, leading to inconsistent findings and limited comparability (Amali
et al., 2024; Hidayati, 2023; Rahmawati et al., 2025). Moreover, many studies focus on a
single writing genre and primarily emphasize macro-level aspects such as content and
organization, while micro-linguistic components including grammatical accuracy,
cohesion, and mechanics received comparatively less attention (Arochman et al., 2024;
Mukhlisin et al., 2023). Methodological constraints such as short intervention periods,
small samples, lack of control groups, and single-site designs further limit the
generalizability of findings (Andargie et al., 2025; Hakimah, 2023).

Although challenges in implementing Project-Based Learning are frequently
reported, they have not been systematically synthesized. Common challenges include
time constraints, assessment complexity, teacher readiness, classroom management
difficulties, uneven learner proficiency levels, and limited integration of digital
technologies and artificial intelligence within PjBL frameworks (Mukhlis, 2024;
Mukhlisin et al., 2023; Rahardi et al., 2023). Consequently, the literature lacks a
comprehensive understanding of how specific PBL designs and project characteristics
influence particular components of writing skills and how contextual constraints shape
successful implementation. Despite the extensive empirical evidence reporting the
benefits of Project-Based Learning in EFL writing instruction, the existing literature
reveals a persistent and systematic gap. Previous studies remain fragmented and
context-bound, often examining isolated writing genres, emphasizing macro-level
outcomes such as content and organization, and employing short-term or
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methodologically limited research designs. More critically, a recurring pattern across
these studies showed that improvements in macro-level writing skills tend to be more
robust and consistent than improvements in micro-linguistic accuracy, which includes
grammatical accuracy, lexical precision, cohesion, and mechanics. This imbalance points
to a theoretically meaningful issue rather than a purely methodological limitation, since
project-based writing tasks primarily facilitate higher-order writing processes related to
planning, idea generation, and discourse organization.

In contrast, the development of linguistic accuracy requires sustained practice,
repeated exposure, and systematic feedback, opportunities that are often limited in
meaning-oriented and time-constrained PjBL implementations. As a result,
micro-linguistic aspects of writing, along with affective dimensions such as motivation,
engagement, and confidence, are frequently reported but rarely synthesized within an
integrated analytical framework. Moreover, variations in Project-Based Learning designs,
project types, learning activities, and the increasing yet unsystematic use of digital
technologies and artificial intelligence have contributed to inconsistent findings that
complicate comprehensive interpretation across contexts. These conditions indicate the
absence of a systematic synthesis that concurrently integrates instructional design
characteristics, multidimensional writing outcomes, and implementation challenges. To
address this gap, the present study undertakes a Systematic Literature Review guided by
the PRISMA 2020 guidelines and the PICOS framework, synthesizing empirical studies
published between 2023 and 2025.

Although numerous systematic literature reviews and meta-analyses have
examined the application of Project-Based Learning (PjBL) in language education, their
contribution to understanding EFL writing instruction remains limited. Most previous
syntheses are grounded in studies conducted prior to recent pedagogical transformations,
adopt broadly defined skill domains, and prioritize aggregated measures of effectiveness.
Consequently, they offer insufficient examination of instructional design variations in
PjBL and the differential effects of such designs on macro and micro level dimensions of
writing development. In 2023-2025 period represented a critical phase in PjBL research,
shaped by post-pandemic instructional transformations, the increasing adoption of
technology-mediated and hybrid project models, the early integration of artificial
intelligence supported tools, and escalating demands for academic and genre-based
writing competence. By systematically synthesizing studies published during this period,
the present review goes beyond updating prior findings and provides a design-oriented
analysis of PjBL implementation, revealing emerging instructional patterns,
underexplored writing components, and methodological trends that have not been
comprehensively synthesized in earlier reviews. Accordingly, the primary contribution
of this review lies in advancing a conceptual understanding of how PjBL operates within
contemporary EFL writing contexts, rather than merely reaffirming its overall
effectiveness.

This review seeks to examine the role of Project-Based Learning in enhancing EFL
learners’ English writing skills by providing an integrated analysis of how Project-Based
Learning is designed and implemented in writing instruction, which aspects of writing
skills encompassing content development, organization, grammar, vocabulary, and
mechanics are most affected, and what challenges and limitations emerge during
implementation. By consolidating linguistic, affective, and pedagogical dimensions
within a single systematic review, this study offers a novel and comprehensive
contribution to the literature. Accordingly, it addresses three interrelated research
questions such as how Project-Based Learning contributes to the development of EFL
learners’ English writing skills, how different Project-Based Learning designs and
learning activities influence specific components of writing ability, and what constraints
and challenges are reported in applying Project-Based Learning to English writing
instruction. Through this integrated synthesis, the study aims to provide evidence-based
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insights for educators, curriculum designers, and future researchers seeking to optimize
Project-Based Learning in diverse EFL writing contexts.

2. Materials and Methods

This study employed a Systematic Literature Review (SLR) to synthesize empirical evi-
dence on the role of Project-Based Learning (PBL) in enhancing EFL learners’ English
writing skills. The review followed the PRISMA 2020 guidelines (Page et al., 2021) to en-
sure transparency, rigor, and consistency in reporting the review process. To define the
scope of the review and establish inclusion and exclusion criteria, the PICOS framework
was applied, drawing on its adaptation for systematic reviews proposed by Behghadami
and Janati (2020). The population comprised EFL learners across educational levels; the
intervention focused on Project-Based Learning; comparisons included traditional or
non-project-based instruction or pre—post conditions; outcomes covered English writing
skills (e.g., content, organization, coherence, grammatical accuracy, vocabulary, mechan-
ics, and overall performance); and eligible studies employed experimental, qua-
si-experimental, mixed-methods, or qualitative designs. Literature searches were con-
ducted in Scopus, Web of Science, ERIC, and Google Scholar using Boolean combinations
of keywords related to PBL, writing skills, and EFL contexts. Peer-reviewed journal arti-
cles published in English between 2023 and 2025 were included.

This temporal delimitation was adopted as a deliberate review design decision ra-
ther than a limitation of access or scope, aiming to capture recent developments in EFL
pedagogy characterized by post-pandemic instructional practices, increasing adoption of
technology-enhanced PBL, and evolving demands for academic and genre-based writing.
Methodologically, restricting the timeframe narrows the breadth of the synthesis by ex-
cluding earlier foundational PBL studies; however, it enhances analytical depth by ena-
bling greater thematic coherence across studies situated within comparable pedagogical
contexts. This trade-off allows for a more focused examination of instructional design
features, assessment practices, and differential effects on macro- and micro-level writing
development, thereby strengthening the interpretive validity of the review in alignment
with its stated objectives. Following the PRISMA stages of identification, screening, eligi-
bility, and inclusion, 13 empirical studies were selected for analysis. Data were charted
and thematically synthesized to capture research contexts, PBL implementation, writing
outcomes, and reported challenges, and summarized in a matrix table of study charac-
teristics. The corresponding PRISMA 2020 flow diagram is presented below:

IDENTIFCATION ELICTNLITY
(N=a1) (IN=54) NCLUDE (MATIIX TABLE
~ >
PDUPMLICATES RHEMOVED EXCLUDE IN ELIGIILITY INe 1D

(N= 35) (N= 1)
AFTER SCREENING

DUPLICATES (N« 561

REMOVED EXCLUDE IN SCREENING
(N=36 (N=2)

Diagram 1. Literature Selection Process (PRISMA 2020)

Diagram 1 illustrated the systematic process of study identification, screening, eli-
gibility assessment, and final inclusion following the PRISMA 2020 framework. The dia-
gram visually presents the step-by-step filtering of records retrieved from multiple data-
bases, beginning with the initial identification of 91 articles, followed by the removal of
duplicates and irrelevant studies during the screening stage. Subsequently, full-text arti-
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cles were assessed for eligibility based on predefined inclusion and exclusion criteria,

resulting in a final selection of 13 studies included in the systematic review.

Table 1. Literature Studies (Matrix Table)

Project Based Wr(i:t;rrlnge;) ut Key Limitati_ons
Author (Year) Cor.ltext & R.e%‘.earch Learning Design & (Core Find- (Methodological
Design (Participants) .
Media ings)
Mukhlisin et al. Classroom Action  Descriptive-text S:gcgllr?:m ::]n- Some students
(2023) Research; projects (posters); content had difficulty
VII B students at group work, development using English

SMPN 1 Selong;
(N=32)

Rahardi et al. (2023) Qualitative Study;

Hidayati (2023)

Hakimah (2023)

Rambe and Basikin
(2024)

Mukhlis (2024)

Gao et al. (2024)

English-major un-
dergraduate students
from a state univer-
sity in Central Java
(N=40)

Pre-experimental de-
sign; Sixth-semester

Students’ STAI

Diponegoro Tulun-

gagung (N=30)

Pre-experimental,
one-group pretest—
posttest; 42 Grade 9
students, SMPN 48
Surabaya.

Classroom Action
Research; Students of
class XI TKJ 1 at SMK
Politeknik YP3i
Banyumas (N=36)
Experimental; Grade
of XI students (30
PjBL ChatGPT, 30
conventional), SMK
Negeri 3 Pekanbaru
(N=60)

Mixed-methods;
Chinese undergradu-

ates (non-English

presentation,
feedback; outputs
uploaded to social

media

Academic
writing-based
research projects,
Collaborative
project work and
paper writing;
Instructional
media not
specified

Project-based
report writing and
presentations

PBL for procedure
text writing;
collaborative
project tasks;
authentic writing
activities.

PJBL using Canva;
individual &
group
product-based
writing

ChatGPT-based
Project-Based
Learning model;
comparison with
conventional
learning;
integration of
digital literacy

PjBL Class Model
(experimental);

PPP Class Model
(control); 6-week

and vocabulary

use

Perceived
improvement in
English language
skills,
Development of
21st-century
skills,
particularly:
Writing,
Problem-solving
and Critical
thinking

Improved overall
writing
performance and
writing

pl‘OCESSES,'
enhanced
collaboration and
engagement
Writing improvement
observed, especially
in organization, clari-
ty, coherence, and
language proficiency
of procedure texts.

Enhanced
Narrative writing
skill; improved
participation,
involvement, and
achievement
ChatGPT-based
PjBL significantly
improved news
text writing
skills; no
interaction effect
between PjBL
and digital
literacy

Overall writing
scores and
sub-scores (idea
expression, text

accurately; lim-

ited student ac-

tiveness in early

cycle
Student
motivation
issues, Time
management
constraints,
Challenges in the
teaching-learning
process and
Students’
teamwork
problems

No control
group; limited
inquiry depth;
media not
reported

No control
group; single
class/school;
convenience
sampling;
procedure text
only; short
duration.
Short duration
of
implementatio
n.

Not explicitly
stated

Not mentioned
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Amali et al. (2024) Quasi-experimental;

Arochman et al.
(2024)

Andargie et al.
(2025)

major students and
Chinese University)
N=50

PJBL via video
project; students
wrote descriptive
text scripts and
produced videos;
teacher as
facilitato

vocational high
school (N=64)

PJBL for
argumentative

Quasi-experimental;
Tertiary EFL students

) . writing; sample
(English Education),

text, topic choice,
Universitas Tidar individual
(N=39) drafting, peer
review, feedback,
reflection,
interviews.
6-week
project-based
essay writing. One

project theme:

Quasi-experimental,
single-group inter-

rupted time series. 23

third-year EFL un- “How Can We
dergraduates (Ad- Make Our Campus
vanced Writing Skills Clean?”.
I), Debre Markos Group-based

. . o work (4
University, Ethiopia mixed-ability
(N=23) groups): research,

idea generation,
proposal writing,
awareness
campaign,
implementation,
reflection,
presentation.
Assessment via
IELTS Writing
Task 2 rubric.

Dilarose et al. (2025)Quantitative factorial; TJBL for

Eleventh-grade stu- explanation text

writing;
dents (30 exp., 30 .
experimental vs.
control), Indonesia; no-method

control; writing
test & motivation
questionnaire.

motivation high/low
(N=60)

organization,
language use,
writing
strategies) raised
significantly;
students showed
strong
perception,
acceptance, and
increased interest
in PJBL

PJBL had a
significant and
strong effect on
students” writing
achievement in
descriptive text.
Improvement
was most
prominent in the
content
component of
writing

Writing
performance
improved in
argumentative
writing
(post-test >
pre-test).

Significant
improvement in
writing
performance.
Qualitative data
show improved
idea generation,
organization,
grammar,
vocabulary,
coherence,
collaboration,
motivation, and
confidence.

Students taught
with PjBL
achieved higher
writing scores
than control

group, significant

improvement in
writing
achievement;
students with
higher
motivation

Some students
showed
minimal/negati
ve gain;
vocabulary and
organization
remained weak
for
lower-achievin
g students;
limited to one
school and
descriptive text
Limited/inappr
opriate
vocabulary
constrained
writing
quality.

Small sample;
single
institution and
English-major
students only.
Focus limited
to essay
writing skill.
Short duration
(6 weeks). No
control group
or
randomization.

Limited to
explanation
texts and one
school;
long-term
effects not
examined.
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Rahmawati et al.
(2025)

Syamsuddin et al.
(2025)

Quantitative;
pre-experimental,
Static Group Com-
parison Design. Par-
ticipants: 60

tenth-grade students
of SMAN 1 Baros (30

experimental, 30
control) selected
through cluster ran-

dom sampling.

Descriptive qualita-
tive; 17 students; 2

weeks; observation,
interviews, creative

output analysis.

Project-Based
Learning
emphasizing
active
participation,
collaboration, and
contextual
assignments;
projects included
wall magazine
creation and
visual
presentations.

PjBL in three
phases
(preparation—
implementation—
evaluation); short
story writing;
autonomy and
collaboration.

showed greater
improvement;
PjBL effective for
both high- and
low-motivation
students.

PBL had a
significant
positive effect on
students’
descriptive
writing ability.

Increased student
engagement
active in group
discussion;
responsive to
instruction);
average creativity
(“Very High”) in
originality and
imaginative
language; short
story quality
rated “High,”
particularly in
theme originality
and diction
creativity.

Conducted
in a single
school with a
relatively
small sample
size; focused
only on
immediate
post-interven
tion
outcomes
without
measuring
long-term
retention.
Writing out-
comes limited
to engage-
ment, creativ-
ity, and narra-
tive quality; no
quantitative
measurement
of writing
achievement
or comparison
group stated in
the abstract.

3. Finding and Discussion

This section is organized into subheadings and provides a synthesis of findings from

the reviewed studies, their interpretation, and the conclusions related to Project-Based
Learning in EFL writing instruction.

3.1. The Role of Project-Based Learning in Enhancing EFL Learners’ Writing Skills

The synthesis of the 13 studies included in this Systematic Literature Review
demonstrates a clear and convergent pattern indicating that Project-Based Learning
(PjBL) exerts a positive influence on EFL learners’ writing skills across educational levels
and instructional contexts. While individual studies report statistically significant gains in
post-test writing scores and overall writing performance (Gao et al., 2024; Hidayati, 2023;
Mukhlis, 2024), the collective evidence suggests that the pedagogical value of PjBL lies not
merely in performance gains, but in the way it reshapes the writing process itself. Studies
conducted in both secondary and tertiary settings consistently show that learners engage
more deeply with writing tasks when these tasks are embedded in meaningful projects
requiring inquiry, planning, collaboration, and product creation (Andargie et al., 2025;
Dilarose et al., 2025; Rahardi et al.,, 2023). From an SLR perspective, this convergence
indicates that PjBL functions as a process-oriented writing pedagogy rather than a
technique for isolated skill enhancement. By positioning writing as a purposeful activity
connected to authentic outcomes, PjBL encourages learners to view writing as a tool for
meaning-making and communication. This shift in learners’ orientation toward writing
provides a plausible explanation for the consistent improvements reported across studies,
particularly in higher-order writing components.
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a. Impact on Content Development and Idea Generation

Across the reviewed studies, improvement in content development and idea gener-
ation emerges as the most robust and consistently reported outcome of PjBL implemen-
tation. Learners exposed to project-based writing instruction produced texts with richer
ideas, clearer focus, and stronger relevance to task objectives (Andargie et al., 2025; Gao et
al., 2024; Mukhlisin et al., 2023). Importantly, these gains were observed across multiple
genres, including descriptive, narrative, and essay writing (Amali et al., 2024; Dilarose et
al., 2025), suggesting that the effect is not genre-specific but process-driven. From a
cross-study interpretive standpoint, this pattern suggests that PjBL primarily enhances
writing quality by strengthening pre-writing cognition. Projects typically require learners
to explore topics, gather information, negotiate ideas with peers, and clarify purposes
before drafting. Hakimah (2023) illustrated this mechanism in procedural writing pro-
jects, where hands-on exploration enabled students to generate ideas more systematically.
Similarly, Rambe and Basikin (2024) report that narrative writing projects supported by
visual planning tools facilitated deeper story development and idea elaboration. These
findings indicate that PjBL reduces one of the most persistent challenges in EFL writing
idea scarcity by providing learners with conceptual resources prior to writing. Thus, the
contribution of PjBL to writing development appears to operate first at the level of
meaning construction, which subsequently shapes overall text quality.

b.  Impact on Text Organization, Coherence, and Overall Writing Quality

In addition to content development, the synthesis revealed notable improvements in
text organization, coherence, and overall writing quality. Several studies report that
learners demonstrated clearer logical sequencing, more coherent paragraph development,
and improved adherence to genre conventions following PjBL implementation
(Arochman et al., 2024; Gao et al., 2024; Hakimah, 2023). These improvements were par-
ticularly evident in tasks requiring structured discourse, such as procedural and argu-
mentative writing. The recurrence of these findings across studies suggests that the staged
nature of PjBL plays a critical role in supporting organizational development. Project cy-
cles commonly include planning, drafting, peer feedback, and revision, which collectively
expose learners to iterative text restructuring. Andargie et al. (2025) emphasize that re-
peated engagement with project stages enables learners to internalize genre-specific or-
ganizational patterns, resulting in more coherent written output. However, the synthesis
also indicates that organizational gains tend to be more pronounced at the macro-textual
level than at the sentence level, particularly in short-duration interventions (Arochman et
al., 2024; Dilarose et al., 2025). This suggests that while PjBL effectively supports dis-
course-level organization, sustained exposure may be required for finer-grained textual
control to emerge.

c.  Impact on Linguistic Accuracy: Grammar, Vocabulary, and Mechanics

Compared to content and organization, findings related to linguistic accuracy pre-
sent a more heterogeneous pattern. Several studies report improvements in vocabulary
use and general language accuracy following PjBL implementation (Andargie et al., 2025;
Hakimah, 2023; Mukhlisin et al., 2023), particularly in projects that required learners to
engage with topic-specific language and academic vocabulary (Gao et al., 2024). These
findings suggest that PjBL can promote lexical development through meaningful lan-
guage use. Nevertheless, other studies document persistent grammatical inaccuracies and
mechanical errors, especially among lower-proficiency learners (Amali et al, 2024;
Arochman et al., 2024). From an interpretive perspective, this inconsistency indicates that
increased engagement and writing quantity alone do not guarantee linguistic accuracy
development. Rather, PjBL appears to prioritize communicative effectiveness over formal
accuracy unless explicit language-focused scaffolding is incorporated. This pattern im-
plies that PjBL functions most effectively as a framework for meaning-oriented writing
development. Its impact on grammatical accuracy is conditional rather than automatic,
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depending on the extent to which form-focused instruction, corrective feedback, or lan-
guage modeling is embedded within the project cycle (Dilarose et al., 2025). Conse-
quently, PjBL should be viewed as complementary to, rather than a replacement for, ex-
plicit language instruction in EFL writing pedagogy.

d. Impact on Affective and Non-Linguistic Outcomes

Beyond linguistic dimensions, the reviewed studies consistently report positive af-
fective and non-linguistic outcomes associated with PjBL implementation. Increased mo-
tivation, engagement, collaboration, creativity, and learner confidence were documented
across diverse contexts (Hidayati, 2023; Rahardi et al., 2023; Rambe & Basikin, 2024). Im-
portantly, these affective gains appear to function not merely as peripheral benefits, but as
enabling conditions for writing development itself. In line with this view, Aditia et al.
(2021) and Aditia (2022) argue that well-designed learning environments foster learners’
autonomy, competence, and sense of relatedness, which in turn enhances intrinsic moti-
vation and supports more positive affective engagement in language learning.
Syamsuddin et al. (2025) demonstrate that collaborative short-story projects foster high
levels of learner enthusiasm and creative investment, while Mukhlisin et al. (2023) report
reductions in writing anxiety as students engage in peer-supported project work. Mukhlis
(2024) further observes that students became more confident in expressing ideas through
writing, even when linguistic accuracy remained uneven. From an integrative perspec-
tive, these findings suggest that PjBL cultivates an affectively supportive learning ecology
that sustains learners” willingness to engage in cognitively demanding writing processes.
Thus, affective outcomes should be understood as a mediating mechanism through which
PjBL facilitates sustained writing engagement and development.

3.3 Design and Implementation of Project-Based Learning in EFL Writing Instruction
a. Project Types, Models, and Duration

The reviewed studies employ a wide range of project types, including descriptive
text posters (Mukhlisin et al., 2023), procedural manuals (Hakimah, 2023), narrative
writing using digital platforms (Rambe & Basikin, 2024), argumentative essays
(Arochman et al., 2024) and academic research projects (Rahardi et al., 2023). This diver-
sity indicates that Project-Based Learning is pedagogically flexible and adaptable to dif-
ferent writing objectives and genres across EFL contexts. Intervention duration emerges
as a critical moderating factor influencing the scope and depth of writing development.
Studies implementing longer and more structured project cycles report improvements
across multiple writing components, including content, organization, and overall writing
quality (Andargie et al., 2025; Gao et al., 2024). In contrast, shorter interventions tend to
produce gains primarily in learner engagement and idea generation, with more limited
effects on linguistic accuracy and discourse control (Amali et al., 2024; Syamsuddin et al.,
2025). From a cross-study synthesis perspective, this pattern suggests that different
components of writing development respond to Project-Based Learning at different
temporal rates. While content development and engagement can emerge relatively
quickly through project work, higher-level discourse organization and linguistic accuracy
require sustained cycles of drafting, feedback, and revision. Consequently, short-term
PjBL implementations may overrepresent immediate motivational benefits while under-
estimating longer-term linguistic gains. This finding underscores the importance of
aligning project duration and complexity with targeted writing outcomes in both peda-
gogical practice and future research design.

b. Media, Technology, and Digital Literacy Integration

Several studies integrate digital tools such as Canva, video production, Al assisted
and social media platforms to support project-based writing activities (Amali et al., 2024;
Mukhlisin et al., 2023; Rambe & Basikin, 2024; Aditia et al., 2025). These tools are con-
sistently reported to enhance learner engagement, creativity, and multimodal expression,
particularly in projects that emphasize visual presentation and audience awareness



Jurnal Ilmu Pendidikan dan Humaniora, 2026, Vol. 15, No. 1 30 of 13

(Sa’diyah & Cahyono, 2019). However, evidence from (Mukhlis, 2024) indicates no sig-
nificant interaction between Project-Based Learning and learners’ digital literacy levels in
improving writing performance. This finding suggested that technology itself does not
function as an independent determinant of writing development. Rather, as supported by
Gao et al. (2024) and Rahardi et al. (2023), writing improvement appears more strongly
associated with task structure, cognitive engagement, and instructional scaffolding than
with the specific digital platforms employed. From a synthesis standpoint, these findings
indicate that technology in PjBL-based writing instruction operates primarily as a peda-
gogical mediator rather than a driver of learning outcomes. This interpretation is con-
sistent with findings from systematic reviews on flipped classroom strategies, which
similarly emphasize that the effectiveness of technology-mediated language instruction is
shaped more by pedagogical alignment and learning context than by the technological
component itself (Aditia et al, 2025). Digital tools amplify the effects of well-designed
projects by facilitating collaboration, visualization, and dissemination, but they do not
substitute for pedagogical clarity or process-oriented writing instruction. Therefore, in
EFL contexts particularly technology-rich classrooms for the effectiveness of digital inte-
gration depends on its alignment with writing objectives and feedback mechanisms.
Overemphasis on technological novelty without instructional coherence risks shifting
learner attention toward product aesthetics at the expense of substantive writing devel-
opment.

3.4 Methodological and Contextual Factors Influencing the Effectiveness of PjBL in EFL
Writing
a. Intervention Duration and Research Design Constraints

Across the reviewed studies, intervention duration and research design consistently
emerge as key methodological factors shaping reported writing outcomes (Cahyono et al.,
2024). A substantial number of studies implement Project-Based Learning within rela-
tively short instructional periods, ranging from several weeks to a limited number of
project cycles (Amali et al., 2024; Mukhlisin et al., 2023; Rambe & Basikin, 2024). In addi-
tion, many investigations employ classroom action research or quasi-experimental de-
signs without control groups (Hakimah, 2023; Hidayati, 2023), which constrains the ro-
bustness of causal claims regarding the effectiveness of PjBL (Mujiono et al., 2023). From a
cross-study analytical perspective, this methodological pattern helps explain the uneven
distribution of writing gains across linguistic components. Short-term interventions ap-
pear sufficient to stimulate learner engagement and content development, but they are
less effective in fostering sustained improvements in grammatical accuracy and dis-
course-level organization (Andargie et al., 2025; Syamsuddin et al., 2025). This suggests
that certain dimensions of writing development require longer exposure and iterative
feedback cycles than those typically afforded by short-term PjBL implementations. Fur-
thermore, the predominance of non-experimental research designs limits the extent to
which observed improvements can be attributed exclusively to PjBL rather than to con-
textual or instructional variables. From an authorial standpoint, this indicates that many
reported gains should be interpreted as context-dependent outcomes rather than defini-
tive evidence of causal effectiveness, highlighting the need for more

b. Participant Characteristics and Sample-Related Limitations

Another salient methodological finding concerns participant characteristics and
sample composition across the reviewed studies. Most investigations focus on relatively
small and homogeneous groups of EFL learners, often drawn from a single class or insti-
tution (Andargie et al., 2025; Syamsuddin et al., 2025). The majority of participants are
secondary or tertiary-level students, with limited representation of primary learners or
adult EFL users in professional or community-based contexts (Arochman et al., 2024;
Rahardi et al., 2023). This pattern suggests that current evidence on PjBL and writing de-
velopment is disproportionately derived from academically oriented EFL contexts, which
may partially explain the consistently positive affective outcomes reported across studies.
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Learners in such settings are typically accustomed to collaborative tasks and formative
assessment practices, conditions that align well with PjBL principles (Hakimah, 2023;
Mukhlisin et al., 2023). At the same time, the narrow range of participant profiles restricts
the generalizability of findings to broader EFL populations. From a synthesis perspective,
this limitation implies that the effectiveness of PjBL in writing instruction may vary con-
siderably across proficiency levels, learner needs, and institutional constraints, an issue
that remains underexplored in the existing literature (Dilarose et al., 2025).

c. Genre’ Scope and Contextual Constraints in EFL Writing Instruction

The synthesis also reveals recurring constraints related to genre coverage and in-
structional context. A significant proportion of the reviewed studies concentrate on de-
scriptive and narrative writing tasks, while fewer address argumentative, academic, or
professional genres (Amali et al., 2024; Dilarose et al., 2025). This limited genre scope
narrows the analytical lens through which the impact of PjBL on writing development is
evaluated (Aljafen, 2025). From an analytical standpoint, this focus may contribute to the
more consistent gains observed in content development and learner engagement, as de-
scriptive and narrative genres typically allow greater flexibility in idea generation and
expression (Mukhlisin et al., 2023; Rambe & Basikin, 2024). In contrast, more cognitively
demanding genres such as argumentative or academic writing require higher levels of
linguistic precision and rhetorical control, which may not be fully captured in short-term
or genre-limited PjBL implementations (Gao et al., 2024). In addition, most studies are
situated within relatively supportive and controlled EFL classroom environments, often
characterized by manageable class sizes and access to instructional resources (Hakimabh,
2023; Rahardi et al., 2023). This contextual concentration suggests that reported positive
outcomes may not fully translate to less favorable instructional settings, such as large
classes or exam-oriented curricula. Consequently, the transferability of existing findings
across diverse EFL contexts remains constrained and warrants further empirical explora-
tion.

4. Conclusions

This review critically examines empirical research published among 2023 - 2025 to eluci-
date the role of Project-Based Learning (PjBL) in supporting the development of EFL
learners’ writing abilities within recent instructional settings. The distinctive contribution
of this study resides in its analytical integration of instructional design characteristics
with multiple dimensions of writing performance, offering a differentiated account of
higher-order textual development, such as idea elaboration, organization, and coherence,
alongside lower-level linguistic accuracy, including grammar, lexical control, and me-
chanics. Through the systematic integration of previously dispersed findings, the review
reconfigures existing PjBL scholarship by providing a structured and holistic perspective
on how various components of writing evolve within project-based learning environ-
ments. The synthesis demonstrates that while PjBL reliably facilitates engagement and the
development of complex writing processes, its influence on micro-linguistic accuracy is
variable and closely linked to factors such as the length of instructional exposure, genre
complexity, and the incorporation of explicit language-oriented support. In addition, the
review uncovers recurring methodological and genre-related constraints, particularly the
prevalence of short-duration interventions and the concentration on descriptive writing
tasks. To advance the field, future investigations should adopt longitudinal and
mixed-methods approaches, broaden the range of writing genres to include academic and
argumentative texts, and explore principled combinations of PjBL with form-focused
pedagogical strategies to strengthen both theoretical refinement and instructional effec-
tiveness.
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5. Patents

The authors declared that there are no patents, patent applications, or intellectual prop-
erty rights associated with the work reported in this manuscript. The study does not in-
volve the development of any patentable products, methods, or technologies.
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